DOMAIN 1:
'P_LANNING AND PREPARAT!ON

DOMAIN 2:

1a: Demonstrating Knowledge ol' Content and Pedagogy

Knowledge of content
Knowledge of prerequwsne reIatlonshlps
Knowledge of conteni-related pedagogy
1b: Demonstrating Knowledge of Students
Knowledge of characteristics of age group
Knowledge of students’ varied approaches to learning
Knowledge of students’ skills and knowledge
Knowledge of sludents’ interests and cultural heritags
1c¢: Selecting Instructional Goals
Value
Clarity
Suitability for diverse students
Balance
1d: Demonstrating Knowledge of Resources
Resources for teaching
Resources of students
1e: Designing Coherent Instruction
Learning activities
Instructional materials and resources
Instructionat groups
3 Lesson and unit structure
gim 1 Assessing Student Learning
Congruence with instructional goals
Criteria and standards
Use for planning

DOMAIN 4:

PROFESSIONAL RESPONSIBILITIES

4a: Reflecting on Teaching’
Accuracy
Use in future teaching
4b: Malntaining Accurate Records
Studant completion of assignments
Student progress in learning
Noninstructional records
4c: Communicating with Families
Information abyout the instructional program
Information about individual students
Engagement of families in the instructional program
4d: Contributing to the School and District.
Relationships with colleagues
Service to the school
Participation in scheol and district projects
4e: Growing and Developing Professionally
Enhancement of content knowledge and pedagogicai skill
Service to the profession

4f: Showing Professionalism
Service to students

Advocacy
Decision making

THE CLASSROOM ENVIRONMENT

2a: Creating an Environment of Respect and Rapport
Teacher interaction with students
Student interaction
2b: Establishing a Culture for Learning
Importance of content
Student pride in work |
Expectations for learing and achievement
2c: Managing Classroom Procedures
Management of instructional groups
Management of transitions
Management of materials and supplies
Performance of neninstructional duties
Supervision of volunteers and paraprofessionals
2d: Managing Student Behavior
Expectations
Monitoring of student behavior
. Response to student misbehavior
2e: Organizing Physical Space
Safely and arrangement of furniture
Accessibility to [earning and use of physical resources

DOMAIN 3:
INSTRUCTION
3a: Communicating Clearly and Accurately
Directions and procedures
Oral and written language
3b: Using Questioning and Discussion Techniques
Quality of questions
Discussion techniques
Student participation
3c: Engaging Students in Learning
Representation of content
Activities and assignments
Grouping of students
Instructional materials and resources
Structure and pacing
3d: Providing Feedback to Students
Quality: accurate, substantive, constructive and specitic
Timeliness
3e: Demonstrating Flexibility and Responsiveness
Lesson adjustment

Response to Students
Persistance

..... I qu“\

(FTS ) bincationar




The Framework for Teaching: Componentis of Professional Practice
Domain 1: Planning and Preparation

Component Unatisfctory Basic Proficient Distinguished
la:. . Tercher's plans and Teacher's plans and practice | Teacher's plans and practice | Teacher's plans and practice reflect
Deman.mmmg practice display litile refiect some ewareness of the | reflect solid inowledpe of the | exiensive knowledge of the contert and
knowledge of knowledpe of the important concepls in the content, prerequisite relations | of the stracture of the discipline.
confent and content, prerequisite discipline, prerequisite between important concepts Teacher ectively builds on knowledge
pedagogy relationships between relations between them end of | and of the instructional of prerequisites end misconceptions
‘ different aspects of the | the instructional praciices prectices specific 10 that when déscribing instruction or seeking
content, or of the specific to thet discipline. diseipline. causes for student misunderstanding.
instructions] practices
specific to thet
discipline.
1e: - ‘Tencher demonstrates Tencher indicates the Tercher actively seeks Teacher actively seeks knowledge of
Demenstrating fittle or no knowledge importance of understending | knowledgs of students’ studenis’ backgrounds, cultures, skills,
knowledge of of students’ - students’ backgrounds, backgrounds, culiures, skills, | language proficiency, interests, and - .
Students backgrunds, cultures, cultures, skilis, language languege proficieney, special needs from. e variety of sources,
: skills, lengeage proficiency, imorests, and interesis, and special needs, and stins this knowledge for
_proficiency, interests, special peeds, and atiains this | and atains this knowledge for | individual studenis.
end special needs, end knowledge for the class ase groups of students.
-does not seek such whole, .
undezstanding. . : : .
le: Setting Instructionsd ovicomes | Instructions! outcomes are of | Instructional outcomes are Instructional ouicomes &re stafed as
instructional are unsuiteble for moderate rigor and are sieted as goals reflecting gonls that can be assessed, reflecting
oulcomes Students, represent suitable for some students, high-level ieaming and rigorous leaming and curriculum
L “trivin) or lowlevel. but consint of a combination | curriculum stenderds, They standards. They represent different
fearning, of are stated of activities and oels, some | arcsuitable for most students | types of content, offer opportuities for
| only as sctivies, They | of which permit visble in the class, represent both coordinetion and integration, and
" |- do not permit vigble incthods of sssessment, They | different types of leeming, take sscount of the needs of individual
methods ofassessment. | reflect more than one type of | and are capeble of students,
- Jearning, bui teacher makes assessment. The outcomes
no stempt ot coordination or | reflect oppontunities for
i on, ton. :
id: . Teacher deinonstrates Teacher demonstrates some Teacher is fully oware of the | Tencher seeks out resources inand
Demmwung .| litdle or no femilierity familiarity with resources resources svailable through beyend the school or district in -
knowledge of . with resoures to “available throughthe school | the schoo! or district to professional urganimlons. on the.
resources -enhanceown or district 1o enhance own enhance own kmowledge, 1o | Intémet, and in the community to
» | knowledge, o usein knowledge, 1o use in teaching, | use in teaching, or for enhmie own knowledge, to ose in
" | teaching, or for students | or for studems who need students who need them, teaching, and for students who need
| who need them. them, Teacher does not seek them
.| ‘Teacher doesnotseek | to exténd such knowledge
| suchknowledge : R -
le: Designing | The series oflearning - | The series of learning Tescher coordindes Tuthr coordintes knowledge of
coherent - .| experiences sre pooddy experiences demonstrates knowledge of content, of content, of students, ahd of resowces, to
instruction .| aligned with the partial alignment with students, and of resowrces, to | designa stries of learning experienca
| atructional outcomes | instrectional ovtcomes, some | design a series of leaming gligned to instructional outcorhes;:
-and donot represent & of which are Mkely 1o engage | experiences aligned to differentinted where appropriate 1o
ccheren! studure, smd_ul_ts in significam instruciional owtcomes and make them suitable to all students and
They &re suitable for learhing. The lesson of wnit suitable to groups of students. tikely to engage them in significant
- only some studexts. has 5 recognizeble structure The lezzon or unit has p clesr lummg, The lesson oF wit's structure
o and reflects partia) knowledge | structure and is Iikely to is clear arid allows for different
of students and resources, engage sudents in significant | pathways ncwrd'mg 10 student needs.
leaming. ]
If: Designing Teacher’s plen for Teacher's plan for stadent Teacher's plan for stadent ‘Fencher's plan for sident assessment is
student assessing shudent assersment is partinlly aligned | asseysment is aligned withthe | fully aligned with the instructional
assessment icsming conteins no with the instructional instructional omwmes. using | oulcomes, with clear criterie and
clenr crileria or outcomes, without clenr clear criteria, is appropriaie to | standards that show evidence of sudent
standards, is poorly criteria, and inappropriate for | the needs of students. contribution 1o their development,
aligned with the a1 least some stadents, Teacher intends to use Assessment methodologies may have
instructional cuicomes, | Tescher intonds to use assessment results to plan for | been adapied for individuals, end the
or is inappropriate to assessment resultsto plan for | future instruction for groups | teacher intends to use asscssment results
msny students. The future instruction for the class | of students. to plmn future instruttion for individual
-|- results of sssessment- - | as-a whole.- - B [P— - .| students.. ‘ 1

have minimal impact on
the design of future
instruction.




Domain 2: The Cla_ssroom Environment

Component Unaatisfactory Basic Proficient Distinguished
2a; Creating | Classroom interactions, Classroom interactions, both | Classroom interactions, Classroom mteractions among the
an both between the teacher between the teacher and between teacher and students teacher and individual studenis are
environment of | and students and among students end among and among students are polite | highly respectful, reflecting genuine
respect and siudents, are negative, students, are generally and respectful, reflecting warnmth and caring and sensitivity to
rappor! ineppropriate, or approprigie end free from general warmth end caring, students’ cultures and levels of
insensitive to students’ conflict but may be and are appropriate tothe development, Students themselves
cultural backgrounds, and | characterized by occasioral | cultural and developmental ensure high Jevels of civility among
characterized by sarcasm, { displays of insensitivity or differences among groups of members of the class.
put-dawns, or conflict, lack of responsiveness to students,
cultural or developmental
differences among students.
2b: The classroom Teacher's attempt to create & | The classroom culture is High levels of student energy and
Esiablishing a | environment conveys a culture for Izarning are chamclerized by high teacher passion for the subject crcate 3
culture for negetive aulture for pastially successful, with expectations for most siudents, | culture for leaming in which everyane
learning learning, characterizedby | little teacher commitmentto | genuine commitment to the shares a belied in the importance of the
fow teacher commitment the subject, modest subject by both teacher end subject, and all students hold themaelves
1o the subject, low expeciatians for student students, with students to high siendards of performance, for
expectations for student achicvement, and linle demonstrating pride in their example by initiating improvements to
achievement, and littleor | student pride in work. Both | work, their wark.
no student pride in work. tesicher and students appear
to be only “going through
the motions.”
2¢: Managing | Much instructional time is | Some instructionai time is | Little instructional time islost | Students conttibute to the scamless
classroom lost due to inefficient lost dusto enly partially duz 10 classroom rostines and | operation of classroom routines and
procedures classroom  routines and effective classroom routines | procadures, for trasitions, procedures, for transitions, handling of
for transitions, | and procedures, for hendiing of supplies, end supplies, snd performance of non-
handling of supplies, and trensitions, handling of performance of non- instructional duties.
performance of non- supplies, and performance of | instructional duties, which ;
instructional duties. non-instructional duties. accur smoothly.
2d: Managing | There is no evidence hat 1t appears that the teacher Standards of conduct sppearto | Standards of conduct are clear, with
Student standards of conducthave | has made an effort to be clear to students, and the evidence of student participation in
behaviar been established, and litle | establish standards of tescher monitors studens setting them. Teacher's monitoring of
or no teacher monitoring conduct for students. behavior against those student behavior is subtle and
of student behavior, Toacher tries, with uneven standards, Teaches response to | preventive, and teacher’s response to
Response to student results, to monitor student student misbehavior Is student imisbehavior is sensitive to
misbehavior is ropressive, | behavior and respond to appropriate and respects the individual student needs, Students take
or disrespectfil of student | student mishehavior. students’ dignity. an active role in moritoring the
dignity. standards of behavior.
2e; The physical eavironmert | The ciasstoom is safe, md The clmsroom is safe, and ‘The classroom is safe, and the physical
Organizing is unsafe, or some students | cssentisl fearning is learning is accessible to afl environment ensures the leaming of all
phystcal space | don't have access to accessible to mast students, | students; teacher ensures that | students, including those with special
léaming. There ispoor and the teacher's use of the physical srrangement is needs. Students contribute to the use or
alignment between the physical resources, including | appropriate to the feaming adapiation of the physical environment
physical armsngementand | computer technology, is activities. Teacher mekes to advence leaming. Technology is used
the lesson adtivities. maodcrately effective. effective use of physical skillfully, as appropriate to the lesson.
Teacher may attempt to resources, including computer
maodify the physical technology.

arrangement to suit leaming
activities, with partial
success,
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Domain 3: Instruction

Compenent Unsatistuctory Basie N Proficient Distinguished
3a: Expectations for leaming, Expectations for leaming, Expectations for leamning, Expectations for leaming,
Communicating | directions and procedures, directions and procedures, and | directions and procedures, and directions and procedures, and
with studenis end explanations of contenl | explenetions of content are explanetions of content are clear to | explanations of content are
are unclear or confusing to | clarified after initinl students. Communicsiions are clesr 1o students. Teacher’s oral
students, Teacher's use of confusion; tcacher's use of spproprite to students® cultures and writien communication is
language conteins errors or | languege is correct but may and levels of development clear and expressive,
is inappropriate 10 students® | not be completely sppropriate eppropriate to students® cultures
cultures or levels of to studenis' cultures or levels and leveis of development, end
development. of development. snticipates possible student
) misconceptions.
3b: Using Teacher's questions are Jow- | Some of the teacher’s Most of the tescher’s questions Questions reflect high '
questioning and | level or ingppropriate, questions elicit a thoughtful elicit e thoughtful response, and expectations and are culturally
discussion eliciting limited student response, bul most gre low- the teacher allows sufficient ime and developmcintally
technigues participation, and recitation | level, posed in rapid .| for sindents to enswer. All smdents | approprinte. Students formulaie
- rather than discussion. succession. Teasher' attempts | participate in the discussion, with many of the high-level
v to engage all studenis in the the teacher steppmg aside when questions and ensure that all
discussion are only partinlly appropriste. voices are heard.
. suceessful.
3c: Engaging Activitics and assignments, | Activities and essignments, Aclivities and assignments, Students are highly
Sstudents in materials, and groupings of | materials, and groupings of materials, and groupings of intelfectnall mgageé
learning . students ere ineppropriste to | students are partially students are fully approprisic to the | throughout the lesson in
the instruciional oslcomes, | eppropriate to the instructional- | instructional ovicomes, and significant léaming, and make
1 or stadents’ cultures or outcomes, or students’ students’ cultures dnd levels of material contributions to the
tevels of understanding, cultures or levels of understanding. All siudents are clivitics, student gmupihgs,
resuliing in linle inteliectun! | understanding, resuiting in engaged in work of e high level of . | and materials. The lesson is
engagement. The lesson has | moderate intellectiel rigor. The lesson's structure is adapied a5 needed to the needs
no strecture or is poorly engegement. The lesson hasa | coherent, with approprinte pace. of indiwdunls. and the strucivre
paced. secopnizable structure but is : end pacing allow for student
not fully maintained, _ reflection and closure,
3d: Using Assessment is riot used in Assessment is occasionelly Assessraent is regularly used in Assessment is used in D
Assessment in | instruction, cither through used in instruction, through | instruction, through selfassessment | sophisticated manner in
Insiruciion students” swareness of the some monitoring of progress by students, monitoring of progress instsuction, through student
assessment criteria, of leaming by tencher and/or of leamning by teacher and/or involvemient in esteblishing the
monitoring of progress by students. Fecdback to students | students, and through high quality | sssessment criteria, self-
.| tencher or students, or i uneven, and students are feedback to students, Students are | assessment by students and
 through feedbeck to sware of only some of the fully aware of the sasessment monitoring of progress by both
| students, nssesrent critesia used to criteria used to evaluae their work, | students and teachers, and high
S | evaluate their work quality fecdbadk to students
e . _from & variely of sources,
3e: | Tescher adheres 1o he Teacbu‘ attempts to modify Texcher pmmaus the sweeessul Teacher seizes an opportunity to
Demonstrating | instriction plan, even when | the Jesson when needed nd to | iearning of alf skudents, making enhance teaming, building on e
Slexibility and | @ change would improve the | respond to student questions, | adjustments as neededto spantaneous event or stident
responsiveness | lesson or of studenls” fuck of | with moderate success. instruction plans and interests. Teacher ensures tie
interest. Teacher brushes Teacher gocepts resporsibility | accommodsting studemt questions. success of all students, using an
eside student questions, for student success, but has needs and interests. extensive repertoie of
when students experience only a limited repertoire of instructional stralcgics.
difficulty, the tencher blames | strategies to draw upon.
the shwdents or their home

‘| environment.




Domain 4: Professional Responsibilities

UNSATISFACTORY BASIC PROFICIENT DISTINGUISHED
4a: Reflecting on Teacher's seflection does | Teacher’s reflectionisa | Teacher's reflection Teacher's reflection
Teaching : not accurately assess the | generally accurate eccurately assesses the accurately, thoughtfully

lesson's effectiveness, impression of a Jesson’s | lesson’s nsgesscs the lesson's

the degree to which effectiveness, the degree | effectiveness/dogres to | effectiveness/degree to

outcomes were met to which ouicomes were | which oulcomes were which outcomes were

and/or has no met and/or makes met and can cite met, ciling specific
suggestions for how a genereal suggestions evidence to supporithe | examples; offers specific
lesson couid be shout how a lesson judgment; mekes altemative actions
improved. could be improved. lper.lﬁc suggestions for | drawing on an extensive
- lesson improvement. rtoire of skilis.
4h: Maintaining The information ‘The inforrnation The information The information
Accurate Records mandgement system on | management sysiem for | management system for | mansgement sysiem for
studznt completion of student complesion of student compietion of student completion of
. assignmmts. sindent’ | assipnments, progress in | assignments, student nssignments, progress in
- | progress in leamning leaming and/or non- progress in leaming leaming and/or non-
andlor non-instructional | instructionsl activities is | and/or non-instructional | instructionnl sctivities is
activities are either nudimentary, and/or activities is fully fully effective, and
uhsem or in disarray. fequires frequont effective. students contribute to
, . moriitoring for acouracy. || their malntenance and/or
- - ion.
4e:Comminicating : ‘mc sducator providu “The educator provides The educator provides ‘The educator provides
with Fsmilles . litde/no informationto | minima) and/or ﬁ'cquent. culturally- ) ﬂcquom, culturally-

: families sbout the | occasienally insensitive | appropriste information | appropriste information
Instructional communication/responss | o families sbowt the to families with student
and/or individual to family concems; instructional program, input; successful efforts
stidents; communication | pastistly suceessful student progress, and families in the
with families {s attempts 10 engage responses to family instructional program to
insensiive or families in the - cancerns; frequent, enhance student
insppropriate to the instructional program, successful efforts to leaming.
culture of the families . " | engage families inthe
andior makes no mttempt instructional program.,

, lo engage fmnlm nthe
4d: Participating in a Professional | Professional Professional _Professional
Professional - relationships with  relationships are cordinl | relationships ere { reigtionships are
Commnunity . | colleagues are negative | and fulfill roquired characterized by mutual | characterized by mutun
L o sclﬁwwag. tzacher | school/district dutics; support and cooperation; | support, cooperation end
avoids pmmpnmn ina | inciude involvementin | include nctive initintive in assuming
culture of inquiry and/or | a culture of inquiry, participation in a culture | leadership in promoting
svoids becoming scheol events and/or of professional inquiry, | aculture of inquiry and
invaived in school school/district projects school gvents and making substantial
events snd/or school and | when zsked. school/district projects, | contributions to
' district projects. with teacher making | school/district projects.
L ‘ mbmﬁﬂ-connibu_goa& o '
4e: Growing snd Teacher cagages inno ‘Tezcher engages in Teacher engages in Teacher engages in
Developing professional professional activitiesto | seeking outprofessionsl | seeking out
Pml’minnnlty development activitics a limited extent and/or development oppomuuﬁea for

sndlor resists feedback accepts with some uppommmu, welcomes

on teaching performance | reluctance, feedback on Mcbpamt and makes

and/or makes no effort to | teaching performance pufonnmm and asystematiceffort to

share knowledge with and/or finds limited participates actively in conduct action research,
others or to assume ways to contribuie tothe | assisting other educators. | seeks out feedback and
professional profession, initiates important
responsibilities. activitics to contribute to
e i the profession.

4f: Showing Teachers professional Teacher interactions are | Teacher interactions are | 1eacher displays the

Profersionalism interactions are chamcterized by honest, | chamcterized by highest standards of
chamcterized by genuine but inconsistent | honesty, Integrity, honesty, integrity,
questionable integrity, attempts to serve confidentiality and/or confidentiality;

Iack of awareness of students, decision- assurance that all assumption of lcadership

=eeob-gtudent-needs, andor- --- | -making-bused-ontimited-| -students-are-fairly- - - | -role'with coileagues;-in - |-
decisions that are self- date, and/or minimat served, participation in serving students,

serving, and/or do not compliance with tcam or challenging negative

comply with school/district decision-making, and/or | attitudes/practices, in
school/district regulations. full compliance with ensuring full compliance
regulations. regulations. with rogulations.
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